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How to Use This Document

The Purpose of this Document

Coeur d’Alene School District Board policy 2100 states, “a written, sequential curriculum shall be
developed for each course and subject area in order to ensure an equitable education for the
District’s students. It shall also address content and program area performance standards and
District education goals, and shall be constructed to include such parts of education as content,
skills, and thinking.” Further, Board policy states, “Instructional personnel are required to teach the
District’s curriculum. In the implementation of the curricula, teachers shall utilize appropriate
instructional methodologies and materials necessary to meet a wide variety of student needs.”
Additionally, the curriculum will be regularly evaluated for efficiency, effectiveness, and equity.

The purpose of this curriculum document is to provide guidance for teachers and administrators for
delivering high-quality learning for the District’s students.  It is a living document that will change
over time in response to trends in student learning, as demonstrated through varied assessments,
and new understandings in course content. Changes made to the document will follow a cycle of
design and reflection as explained in the Curriculum Management Plan.

The District relies on the work of Grant Wiggins and Jay McTighe in defining curriculum as “the
specific blueprint for learning that is derived from desired results, as defined by content and
performance standards” (2008).  A resource or textbook is not a curriculum. Rather, curriculum
should specify the experiences, instruction, assignments, and assessments students will need to
achieve the desired results. Desired results can be defined as what students should be able to
know, do, and understand as a result of their learning. In addition, curriculum should serve to both
focus on what is essential in student learning and to connect learning within and across content,
grade levels and schools. Curriculum should be standards-based, and provide a clear, valid and
measurable set of standards and objectives aligned to local, state and national curriculum
standards.

Philosophy of Curriculum

In the Coeur d’Alene School District, curriculum design teams strive to design a
curriculum that is authentic, purposeful, equitable, clear, focused on student empowerment,
and part of an ongoing cycle of improvement.

Curriculum must be focused on student empowerment.
Curriculum should provide a roadmap for teachers to build learning experiences that

lead to student empowerment. As George Couros writes in the Innovator’s Mindset,
“Engagement is more about what you can do for your students. Empowerment is about helping
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students to figure out what they can do for themselves.” Curriculum and curricular resources
should provide teachers the tools they need to design learning experiences that empower
students to pursue their futures.

To achieve this goal, curriculum should be undergirded by the “PEAK” principles
described by Ted Dintersmith in What School Could Be. PEAK principles address designing for
student empowerment through the thoughtful considerations of purpose, essentials, agency
and knowledge. These are described below:

“Purpose--students attack challenges they know to be important, that make their
world better.
Essentials--students acquire the skill sets and mind-sets needed in an increasingly
innovative world.
Agency--students own their learning, becoming self-directed, intrinsically motivated
adults.
Knowledge--What students learn is deep and retained, enabling them to create, to
make, and to teach others” (Dintersmith, 2018, p. xvi).

Curriculum design must be informed by these principles, understanding that “content covered
is not content retained” (Dintersmith, 2018, p. 63). Therefore, curriculum designers must write
curriculum using a feasible number of standards and objectives that guide the teacher in
focusing instruction on the essential knowledge and skills students need to master. Focused
curriculum affords students the time to dive into deep learning rather than skim surface
content.

Curriculum must be authentic.
Curriculum must be grounded in current research in the field of study and steeped in

the practices of cognitive apprenticeship. Curriculum must demand students think as
mathematicians, observe and hypothesize as scientists, write as authors, read as researchers,
and create as artists and engineers. Dintersmith writes, “It’s important to distinguish between
teaching someone a subject and helping them learn to think like an expert in the field” (2018,
p. 70). Relevant, rich, and rigorous curriculum apprentices students in authentic practices.

Further, curriculum design must focus on developing authentic application of the
District’s Portrait of a Graduate and 21st Century skills: creativity and innovation, critical
thinking and problem solving, communication, collaboration, character and content knowledge.
To do so, the District promotes the Partnership for 21st Century Learning’s six guiding
recommendations for 21st Century Curricula:

1. Develop Curricula for Understanding: Ensure that curricula are designed to
produce deep understanding and authentic application of 21st Century skills.
This by definition will enable the development of 21st Century skills; curricula
should include models for appropriate learning activities that accomplish 21st
Century skills outcomes.

2. Unpack the Standards to Articulate Essential Concepts and Skills: Use curricula
to articulate the essential understandings and 21st Century skills contained
within the standards. Ensure all curricula materials (curriculum guides, model
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units) clearly identify the big ideas and 21st Century skills as the goals for
learning.

3. Build Widespread Consensus Around the Big Ideas and Essential Questions:
Involve educators and stakeholders at all levels to ensure the big ideas,
essential questions and enduring understandings— particularly those that
emphasize 21st Century skills—are supported and understood.

4. Use Curriculum-Embedded, Performance-Based Assessments: Design and
implement curriculum-embedded, performance-based assessments that are
integrated and aligned with the state accountability system.

5. Commit to Continuous Improvement in 21st Century Curriculum Design
Processes: Commit to an ongoing process of reflecting upon and revising
curricula with the purpose of improving the teaching and learning of 21st
Century skills over time.

6. Collaborate: Educators should initiate meaningful partnerships with key
stakeholders, content developers and curriculum providers to ensure a wide
range of instructional products are designed to produce 21st Century skills
outcomes (Hanover, 2017).

While pieces of these guiding recommendations are considered in more detail through other
District documents, including the Instructional Framework, the Assessment Plan, the Equity
Framework, and the Professional Development Plan, it is important to note these guiding
recommendations, as embodied in these various documents, work in coordination with and
alignment with one another.

Curriculum must be purposeful.
To apply these guiding recommendations, the District uses the work of Jay McTigh and

Grant Wiggins in Understanding by Design, who advocate for creating curriculum beginning
with the end (or desired results) in mind. Designing curriculum with the end in mind ensures
curriculum is purposeful and avoids two problems that can plague ineffective curricular
practices: the first is using a textbook as the curriculum rather than a resource; the second is
assuming engaging activities without a clear purpose lead to deep learning. In the first
scenario, deep learning is often sacrificed to coverage of content. In the second scenario, there
is often excitement and fun without any intentional learning attached. By beginning with the
end in mind and planning backward, curriculum designers are better able to align deep and
engaging instruction with purpose and intention.

Curriculum must be equitable.
Curriculum must be designed to provide equitable outcomes for all students. This

requires maintaining high expectations and rigor for all while also providing the flexibility to
meet individual student needs. To maintain this balance, the District has identified those
curriculum components that are tightly held, or non-negotiable across the district, and those
curriculum components that are loosely held, or decided upon at the building or classroom
level. These are discussed in more detail below.

Page 5 File Name (Please See Curriculum Management Doc for Naming Protocol)



In addition to balancing high expectations with the flexibility to meet individual student
needs, designing for equity requires horizontal coordination and vertical alignment. Horizontal
coordination occurs when student learning and outcomes in one course mirror student learning
and outcomes in that same course across a school or district. For example, a student taking
Integrated Math 1 from a specific teacher at Lake City High School would be expected to have
the same learning and outcomes as a student taking Integrated Math 1 from a different teacher
at Coeur d’Alene High School. When curriculum is horizontally coordinated, students should
receive the same outcomes regardless of teacher or school (Hanover 2015).

Attending to vertical alignment also helps address issues of equity by eliminating gaps
or redundancies in student learning across grade levels or courses and by allowing students to
access future learning experiences. Curriculum is vertically aligned when learning in one
lesson, course, or grade level prepares students for the next lesson, course, or grade level.
Curriculum must be purposefully sequenced to enable students to advance in fields of study.
When curriculum is vertically aligned, students are prepared to tackle progressive courses and
grade levels (Hanover 2015).

In addition to vertical alignment, it is important to address alignment of curriculum,
instruction, and assessment. Using Fenwick English’s “doctrine of no surprises”, students
should not be held accountable on assessments for knowledge and skills they have not been
taught (2002, p. 55). Taken a step further, curriculum should be aligned to state standards in
order to allow students to perform well on state assessments and achievement tests. Research
supports this. “Numerous studies confirm that students receiving a curriculum aligned with
achievement  tests and state standards outperform their counterparts who do not receive the
same level  of instruction” (Hanover 2013). For students to perform well on multiple measures
of achievement, curriculum alignment to instruction and assessment is vital.

Equitable curriculum must also be regularly revised based on analysis of student
performance data broken down by subgroups. When student performance data demonstrate
students within different demographics are not performing as well as their peers, it is
important to review the curriculum to ensure it is reinforcing equitable practices for all
students.

Curriculum must be clear
Mike Schmoker wrote, “clarity precedes competence” (2004, p. 85). In order for teachers to be
able to competently use the curriculum, the curriculum itself must be clear. Therefore,
curriculum should--at a minimum--be user friendly, and by Board Procedure 2100 P, it must
contain the following components:

● State and national standards.
● Connections within the curriculum to the District’s Portrait of a Graduate.
● Objectives that specify what, when and how the actual standard is performed, and the

amount of time to be spent learning.
● Assessment evidence that states the skills, knowledge, and concepts to be assessed as

well as the alignment between objectives and district and/or state performance
assessments.
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● Specific, documented prerequisites or descriptions of discrete skills or concepts required
prior to the learning.

● A delineation of primary instructional resources to be used, supplementary materials or
instructional resources to be used, and a statement of the “match” between the basic
text or instructional resources and the curriculum objectives.

● Specific examples for approaching key concepts or skills in the classroom.
● Opportunities for differentiation, re-teaching, and extensions.

Additional components recommended for inclusion in the course pacing guide are:
● Philosophical principles underlying the course content.
● Enduring understanding or big ideas present in the learning.
● Essential questions that will provoke thinking, understanding, and transfer of learning.
● Opportunities for student self-assessment and reflection.
● Explanations of common misconceptions in student learning.
● A pacing calendar and course overview.
● Explanations of alignment to learning in future courses.
● Tips for success in managing potential student struggling points as well as classroom

management tips for the learning experiences.
● Evidence-based best practices for technology integration.
● Academic vocabulary
● Embedded thinking strategies that promote metacognition, as described by Keene and

Zimmerman in Mosaic of Thought (1997).

Curriculum development must be ongoing.
Curriculum documents should be living documents that receive regular attention and

revision based on student data and performance. Again, the District borrows heavily from the
principles of backward design described by McTighe and Wiggins in Understanding by Design
(2008).

Stage 1—Identify Desired Results and Objectives: In this stage, curriculum designers
specify what students should be able to know, understand and do as a result of the
learning. Desired results should be worthy of student time and effort. Desired results
should be rigorous, be enduring, and be transferable. They should focus on the most
essential skills and content, and be aligned to state standards. Desired results can be
rewritten as user-friendly objectives, which should be specific in terms of content,
context, and cognitive type. In this stage, designers also consider vertical alignment and
spiraling. Key questions at this stage include: How will students be able to transfer
their learning?  What enduring understandings are desired? What essential questions
will be explored in-depth and provide focus for all learning? How do the PEAK
principles live in the desired results? How do the desired results embody or lead to
student empowerment? How is the District’s Portrait of a Graduate and 21st Century
learning reflected in the desired results?

Stage 2—Determine Assessment Evidence: In this stage, curriculum designers work
within the assessment framework to develop assessments that provide acceptable
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evidence of the desired results identified in stage 1. It is critical to pay attention to
alignment between desired results and assessment in this stage. Key questions for
curriculum designers to consider include: How will educators know if students have
achieved the desired results? What is acceptable evidence of student understanding
and their ability to use (transfer) their learning in new situations? How will student
performance be evaluated in fair and consistent ways? How can assessments be made
more authentic? How do experts in the field demonstrate their mastery? How do the
assessments promote PEAK principles?

Stage 3—Chunk Learning into Units and Sequence Learning: In this stage, curriculum
designers consider how to best chunk and sequence learning to allow for deep learning
experiences that promote 21st Century skills and concepts. Key questions for
curriculum designers to consider include: How will we support learners as they come to
understand important ideas and processes? How will we plan for student agency and
for students to transfer their learning? What knowledge and skills will students need to
perform effectively to achieve desired results? What suggested activities, sequence,
and resources will best help teachers in planning their instruction? What types of
experiences provide for equitable, authentic learning? What activities do experts in the
field engage in to learn? What current research should inform teacher practice?

Stage 4--Finalize the curriculum in user-friendly guides and communicate with
appropriate stakeholders: In this stage, curriculum designers strive for clear
communication to all stakeholders through the finalization of the curriculum through
user-friendly guides, Board approval of the curriculum, and professional development
for teachers in the use of the curriculum. Key questions for curriculum designers at this
stage include: How clear are the expectations for the use of the curriculum? Would
inexperienced as well as experienced teachers find the curriculum guides helpful? Have
all stakeholders been included in the dissemination of the documents? What training in
the use of curriculum or resources would be most helpful?

Stage 4--Analyze and revise curriculum based on student performance data. In this
stage, curriculum designers use multiple measures of performance, including
quantitative and qualitative data, to determine the effectiveness of the curriculum.
Based on this analysis, curriculum designers revise the curriculum for coherence and
effectiveness. Key questions for designers in this stage to consider include: What story
is the data telling us about how our students performed in this course? What
subgroups or populations performed higher or lower in this course in comparison to
their peers? Where does the data suggest there are gaps in learning? Where did
students perform particularly well? In what ways did students become more
empowered to pursue their futures as a result of this curriculum? Based on this
information, how can designers strengthen the curriculum?
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Through the thoughtful design of curriculum that is authentic, purposeful, equitable, clear,
ongoing, and focused on student empowerment, the Coeur d’Alene School District aligns with
its mission to provide each student powerful learning in every subject, at every age, and in
every learning environment and to ensure that each student achieves at high levels, regardless
of individual differences, gender, ethnicity, language, ability, socio-economic status, or
experiences of trauma.

Tightly and Loosely Held Curriculum Components

As explained in Board Procedure 2100P, to successfully manage the necessary tension between
upholding standards for students while maintaining the flexibility to reach each student’s unique
needs, it is important to identify which curriculum components will be tightly held, or
non-negotiable decisions made at the District level, and which curriculum components will be
loosely held, or managed at the classroom or building level. Those components that are tightly
held, or non-negotiable, require Board approval to revise and amend. Those components that are
loosely held, or school-based components, do not require Board approval to revise. The following
chart clarifies these components:

Locus of Control Curriculum Component Explanation

System-Wide
Decisions,
Tightly Held and
Non- Negotiable

Vision, Mission, and Goals Core beliefs

Standards National and state standards, priority standards,
outcomes, student expectations, and objectives.

Instructional Model Student-Centered, equitable, engaging instruction that
employs concepts of purpose, essential skills, agency
and knowledge.

Aligned Primary Resources Textbooks and district resources.

Curriculum Guides Year-at-a-glance and semester scope of curriculum,
unit targets and success criteria, assessments, and
progress monitoring tools (some formative).

Formal Assessment National and state assessment, criterion-referenced
assessments, summative, diagnostic and benchmark
assessments.

School-Based
Decisions, Loosely
Held and Flexible

Lesson Planning Daily and weekly lesson plans developed from
curriculum guides, which can integrate relevant and
timely topics and events. Teachers should have the
autonomy, flexibility and responsibility to meet student
needs.

Instructional Delivery Instructional strategies and innovative approaches that
fit within the instructional model.

Aligned Supplementary
Resources

Supplemental resources and materials that enhance the
coherence of the total curriculum without supplanting
the major instructional resources.
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Response to Student Needs Differentiation, collaborative grouping, programming,
enrichment, remediation, monitoring and feedback.

Instructional Evaluation Additional formative assessments to inform
instructional decisions.

Document Organization:

This document is organized from a broader overview with the Year-at-a-Glance and moves
toward more specific information about the units within the course. Appendices are provided to
add clarity and examples to aid both teachers and administrators in implementing the
curriculum.
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Medical Terminology: Curriculum Overview

Mission Statement
Medical terminology is language used to precisely describe the human body including
its components, processes, conditions affecting it, and procedures performed upon it.
Medical terminology is used in the field of medicine.

Notable aspects of medical terminology include the use of Greek and Latin terms and
regular morphology, with the same suffixes and prefixes used quite consistently for a
particular meaning. This regular morphology means that once a reasonable number of
morphemes are learned it becomes easy to understand very precise terms assembled
from these morphemes. A lot of medical language is anatomical terminology,
concerning itself with the names of various parts of the body.

Program Purpose

This course is a comprehensive introduction to terminology used in the medical field.
Taking a body systems approach, emphasis is placed on anatomy and physiology,
abnormal conditions, diagnostic and surgical procedures, as well as medical roots,
prefixes, and suffixes. Skill emphasis is placed on defining medical terms and
abbreviations, understanding basic human anatomy, and spelling of medical terms.

Program Goals

At the completion of this course, students should be able to:

● Build a vocabulary of medical terms by combining prefixes, suffixes, and word
roots.

● Analyze, define, and spell common medical terms.
● Describing how medical compound terms are constructed.
● Identifying common pharmaceutical terms and abbreviations used in

documenting medical records.
● Identifying common terms related to symptoms, diagnoses, surgeries, therapies,

and diagnostic tests of the major body systems
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● Convert common medical abbreviations to the correct medical terms.
● Communicate effectively (in verbal and written forms) using medical terms for

anatomy, disease, and diagnostic and therapeutic procedures.
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Year-at-a-Glance

Year-at-a-Glance
Course/Subject Med Terminology Code

Prerequisite
Courses (if
applicable)

None Grade Level 9-12

Weeks of
Instruction

Unit Concept, Theme, or
Big Idea

Assessments Notes

2 Weeks Basic Elements of a Medical
Word and Suffixes

Quiz

2 Weeks Prefixes and Body
Structures

Quiz

2 Weeks Integumentary and
Digestive Systems

Quiz

2 Weeks Respiratory and
Cardiovascular Systems

Quiz

2 Weeks Blood, Lymphatic, Immune
and Musculoskeletal
Systems

Quiz

2 Weeks Urinary System and Female
Reproductive System

Quiz

2 Weeks Male Reproductive and
Endocrine Systems

Quiz

2 Weeks Nervous System and
Special Senses

Quiz

1 Week Final
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Scope and Sequence

Grade Level:   9-12         Course or Content Area: Medical Terminology

Priority Objectives Supporting Objectives

UNIT 1
Basic
Elements of
a Medical
Word and
Suffixes

Demonstrate methods of delivering
and obtaining information, while
communicating effectively.

Module 1: 2.2.1 Use common roots, prefixes, and
suffixes to communicate information.

Module 2: 2.2.2 Interpret common medical
abbreviations to communicate information.

UNIT 2
Prefixes and
Body
Structures

Understand human anatomy,
physiology, common diseases and
disorders, and medical math
principles.

Module 1: 1.1.1 Describe the organization of the
human body and directional terms.

Module 2: Identify basic structures and describe
functions of human body systems.

UNIT 3
Integu-
mentary and
Digestive
Systems

Understand the structures and
functions of the integumentary and
digestive systems.

Module 1: Integumentary System.
Structures:  Identify integumentary components,
Label the layers of skin
Functions: Vitamin D production, Sensory organ,
Infection protection, Temperature regulation, UV
light protection

Module 2: Digestive System
Structures : Identify digestive organs in sequence,
Differentiate between alimentary and accessory
organs
Functions: Chemical and mechanical digestion,
Absorption of nutrients, Excretion of waste

UNIT 5
Blood,
Lymphatic,
Immune and
Musculo-
skeletal
Systems

Understand the structures and
functions of the blood, lymphatic,
immune, and musculoskeletal
systems.

Module 1: Blood, lymphatic, and immune systems
Structures: Identify lymphatic organs
Functions: Provide protection against disease,
Movement of lymph fluid

Module 2: Musculoskeletal System:
Structures: Identify types of muscle tissue, identify
major muscle groups of neck, shoulder, chest,
abdomen, back, arms, and legs
Functions: Body movement, Posture, Protection

UNIT 6 Understand the structures and Module 1:  Urinary System:
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Urinary
System and
Female
Reproductive
System

functions of the urinary and female
reproductive systems.

Structures: Identify urinary organs,  Identify gross
and microscopic anatomy of the kidney
Functions:  Process of urine formation, Urine
composition, Homeostatic balance

Module 2: Female Reproductive System:
Structures: Identify female reproductive organs
Functions: Formation of gametes, Production of
hormones

UNIT 7
Male
Reproductive
and
Endocrine
Systems

Understand the structures and
functions of the endocrine and male
reproductive systems.

Module 1: Endocrine:
Structures: Identify endocrine glands
Functions: Production of hormones, Regulation of
body processes, Controls metabolism, Regulates
growth, development, and maturation

Module 2: Male Reproductive System:
Structures: Identify male reproductive organs
Functions: Formation of gametes, Production of
hormones

UNIT 8
Nervous
System and
Special
Senses

Understand the structures and
functions of the nervous system and
special senses.

Module 1: Nervous System:
Structures: Identify organs of the nervous system,
Functions: Sensation, Movement, Processing

Module 2: Special Senses:
Identify structures of the special sense organs

Resources:
https://www.edgenuity.com/Scope/EL3620-Medical-Terminology-SCOPE.pdf

https://cte.idaho.gov/wp-content/uploads/2020/08/NATIONAL_HEALTH_SCIENCE_STA

NDARDS_MAY_2019_FINAL.pdf

https://tvillehealth.wixsite.com/2020/med-term
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GLOSSARY

Anchor Activity: A lesson or activity that stretches across a unit of instruction. The purpose of
this lesson is to help ground students in the course of study and could also be used to launch
into inquiry, to track growth or learning over time, and to excite student curiosity and wonder.
Examples could be hatching chicks in a unit about life cycles or a concept map created in
response to an essential question.

Assessment: Measures of student performance against specific goals and criteria.
Formative: Ongoing assessment used to monitor performance, provide feedback to
teachers and students, and allow for adjustments to improve learning (McTighe &
Willis, 2019, pg. 162).
Performance Tasks or Authentic Assessments: An assessment that requires students
to apply their learning and develop a product or performance (McTighe & Willis, 2019,
pg. 167).
Summative Assessments: An assessment that evaluates the degree to which students
have achieved the targeted learning goals (McTighe & Willis, 2019, pg. 170).

Big Idea: A transferable idea--concept, principle, theme, or process--that should serve as the
focal point of curricula (McTighe & Willis, 2019, pg. 158).

Cognitive Depth: The level of rigor or complexity of thinking required to master an objective.
The Coeur d’Alene School District relies on the work of Dr. Norman Webb and Webb’s Depth
of Knowledge to determine cognitive depth. When appropriate, cognitive depth might also be
described using Karin Hess’s matrix, which combines the Depth of Knowledge with Bloom’s
Taxonomy.

Content Alignment: The match between the curriculum content and the assessment content
(English, 2001, pg. 104).

Context Alignment: The match between the format of the instructional materials and the
format of the assessment (English, 2001, pg. 104).

Essential Question: “A question that lies at the heart of a subject or curriculum (as opposed to
being either trivial or leading), and promotes inquiry and uncoverage of a subject.” They should
be open-ended and could be overarching or unit-specific. (Wiggins 2005). Additionally,
essential questions should be thought provoking and intellectually engaging, often sparking
discussion and debate. Essential questions should call for higher-order thinking, such as
analysis, inference, evaluation, or prediction, and cannot be effectively answered by recall
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alone. Effective essential questions spark additional inquiry, require support and justification,
and can be revisited over time.

Enduring Understanding: “The specific inferences, based on big ideas, that have lasting value
beyond the classroom...designers are encouraged to write them as full-sentence statements.”
They answer, “What do we want students to understand and be able to use several years from
now?” (Wiggins 2005).

Key Concept/ Big Idea: “The core concepts, principles, theories, and processes that should
serve as the focal point of curricula, instruction, and assessment.” They should be important,
enduring, transferable beyond the scope of a unit, and serve as the building material of
understanding. They go beyond discrete facts or skills and offer linchpin ideas. They hold
discrete or fragmented knowledge together. (Wiggins 2005).

Module: The major “chunks” or conceptual pieces of learning within a unit. Modules are
typically 5-10 days in length and suggest the types of learning experiences within the unit.

PEAK: described by Ted Dintersmith in What Schools Could Be. PEAK principles address
designing for student empowerment through the thoughtful considerations of purpose,
essentials, agency and knowledge. “Purpose--students attack challenges they know to be
important, that make their world better. Essentials--students acquire the skill sets and
mind-sets needed in an increasingly innovative world. Agency--students own their learning,
becoming self-directed, intrinsically motivated adults. Knowledge--What students learn is
deep and retained, enabling them to create, to make, and to teach others” (Dintersmith, 2018,
p. xvi).

Portrait of a Graduate: Students who graduate from high school with a balance of knowledge,
skills and dispositions are more likely to be successful in their future endeavors, whether those
involve college, the workforce, military service, family, volunteer work or community
involvement. The Coeur d’Alene Public School Portrait of a Graduate represents what this
community wants its high school graduates to be equipped with as they prepare to take the
next steps in life. Six components have been identified in Coeur d’Alene Public School’s Portrait
of a Graduate: communication, collaboration, creativity, critical thinking, content knowledge,
and character. Curriculum should be developed to intentionally embed and identify where
course supports the development of these traits.

Prerequisite Course: Course or courses that are required to be completed by the student
before the student is allowed to take the current course.

Prerequisite Skills: The skills, schema, and/or background knowledge students need before
they can be successful in learning new skills or content. Identifying prerequisite skills, schema
or background helps the teacher provide remediation and differentiation. This also helps
teachers identify the overall continuum of learning and spiraling of content.

Page 18 File Name (Please See Curriculum Management Doc for Naming Protocol)



Priority Objective: Based on the work of Curriculum Management Solutions, Inc., objectives
combine a cluster of standards that provide focus for the unit. Objectives are the backbone of
the curriculum and must translate the standards language into specific and measurable
descriptions of what concepts, skills, knowledge, vocabulary, etc. students must master and
what mastery looks like. Objectives should specify content, context, and cognitive depth.

Scope: The entirety of the content, concepts, and skills within the curriculum. The scope
clarifies both what is in the curriculum and what is not in the curriculum.

Sequence: The intentional order or progression of the content, concepts, and skills.

Standards: Benchmarks that identify the level of skill or depth of content knowledge that
comprise learning expectations for a particular course, discipline, or grade level. The Coeur
d’Alene School District curriculum is informed by local, state, and national standards, and
whenever possible, courses must align to Idaho Content Standards.

By law, the Coeur d’Alene School District curriculum uses all of the Idaho Content Standards
for a course within its curriculum. To make these standards clearer and more usable for
teachers and administrators, however, the curriculum divides standards into essential
standards and supporting standards. Essential standards are rewritten into priority
objectives.

● Essential Standards: Those standards that are essential to the learning in the
course. They can be identified using the following three criteria: leverage (do
these standards support learning in other courses?), endurance (will these
standards be important in continued learning?), and rigor (do these standards
require deep learning and thinking?).

● Supporting Standards: Those standards that support larger learning, but are
missing one or more of the three criteria (leverage, endurance, and rigor) used to
identify essential standards.

Unit: “A coherent chunk of work in courses or strands” (Wiggins 2005). Units should be
feasible (have a reasonable number of objectives), provide accountability by describing what is
assessed and how it is assessed, and offer clarity and support. Units should have themes or
organizing concepts (a big idea with essential questions), and identify concepts that unify
thinking and connect to other disciplines and prior knowledge.

Vocabulary
Academic and domain-specific words are the words that experts use in their fields to make
communication precise and powerful. These academic terms are far less likely to be
encountered by students through wide reading and thus need to be taught through direct
vocabulary instruction. (Silver, 2012, pg. 66).
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Academic: General academic words, sometimes called Tier 2 words, are words that are
commonly used in academic or professional writing but rarely used in speech or
informal settings.
Content: Domain-specific words, sometimes called Tier 3 words, are specific to a
discipline or field of study.
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